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Abstract 
The importance of the immediate learning context (ILC) on language learning motivation (LLM) has been asserted by 
different theorists and researchers and incorporated in a number of LLM models. The teaching materials, amount of variety in 
classroom work, the nature of the classroom organization, and the nature of the teacher-student relationship can all influence 
motivation. The aim of this study is to investigate the different motivational variables in the immediate learning context 
among the non-Muslim Malaysian learners of Arabic (NMMLAs). The focus variables of the immediate learning context in 
WKLV VWXG\ DUH WHDFKHU¶V SHUVRQDOLW\ DQG WHDFKHU¶VPHWKRG RI WHDFKLQJ 7KH VWXG\ DGRSWV DPL[ PHWKRG DSSURDFKZKHUH D
questionnaire and semi-structured interviews were employed to obtain the data. The questionnaires were distributed to 207 
respondents who are non-Muslim Malaysians learning Arabic as a compulsory subject at the Faculty of Law in UKM. In 
order to gain more insights, semi-structured interviews were conducted with 20 respondents. The findings reveal that 
teaFKHU¶VSHUVRQDOLW\VHHPVWRSOD\WKHPRVWLPSRUWDQWUROHLQVKDSLQJWKHFXOWXUHRIOHDUQLQJ$UDELFDVDIRUHLJQODQJXDJH
7KHWHDFKHU¶Vstyle and method of teaching is another important component in language instruction that motivated the Arabic 
language learners in their classroom. 
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1. Introduction 
The importance of the immediate learning context on language learning motivation (LLM) has been asserted 
by different theorists and researchers and incorporated in a number of LLM models. In general, motivation 
appears to be the second strongest predictor of success in second language learning, behind aptitude (Skehan 
1989). Julkunen (2001: 31) asserts that teaching and learning can be either experienced as motivating or 
demotivating. AccorGLQJ WR *DUGQHU  ³0RWLYDWLRQ LQYROYHV IRXU DVSHFWV D JRDO HIIRUWIXO EHKDYLRXU D
GHVLUHWRDWWDLQWKHJRDODQGIDYRXUDEOHDWWLWXGHVWRZDUGWKHDFWLYLW\LQTXHVWLRQ´*DUGQHUAlthough, 
Gardner (1985) does not give the immediate learning context particular attention, he included in his model, a 
FRPSRQHQWWKDWZRXOGH[DPLQHOHDUQHUV¶DWWLWXGHVWRZDUGs the learning situation that involves attitudes towards 
the teacher and the course. 
However in general, research on LLM has not properly addressed the effect of the immediate learning 
variables, particularly that deriving from the socio-HGXFDWLRQDOPRGHO*DUGQHUVWDWHVµ7RGDWHUHVHDUFK
deriving from the socio-educational model of second language acquisition has not considered these types of 
HIIHFWVWKRXJKLWPD\ZHOOEHDYDOXDEOHQH[WVWHS¶-XONXQHQFODLPVµOHVVUHVHDUFKKDVEHHQGRQHLQWKH
DFWXDOOHDUQLQJVLWXDWLRQDOWKRXJKLW LVUHDVRQDEOHWRDVVXPHWKDWVWXGHQWV¶ motivation and attitudes can best be 
DIIHFWHG LQ WKH FODVVURRP¶:LJILHOG et al. (2000) argue that recent research on motivation [i.e. following the 
cognitive revolution] focused more on the characteristics of the individuals, including their perceptions and 
interests and how these affect their choices, persistence and performance. 
 Other researchers have also emphasized the influence of the immediate learning context on motivation. 
Skehan (1991: 281) proposed a language learning motivation model in which the learning situation plays an 
important role. According to Skehan, the teaching materials, amount of variety in classroom work, the nature of 
the classroom organization, and the nature of the teacher-student relationship can all influence motivation. 
Two studies by Inbar et al. (2001) and Donitsa-Schmidt et al. (2004) on Jewish students learning Arabic 
VKRZHGWKDWJRRGTXDOLW\LQVWUXFWLRQDOHIIRUWVFDQSRVLWLYHO\DIIHFWOHDUQHUV¶DWWLWXGHVDQGPRWLYDWLRQHYHQZKHQ
the relations with the groups are marked with serious political tension. In another study in same context, Abu-
Rabia (1998) found that seventh grade Jewish learners of Arabic had negative attitudes to Arabs and Arabic but 
had positive attitudes toward the learning situation. The latter, i.e. attitudes to the learning situation, were the 
only strong predictor of learning. Thus, he concluded that, in this context, teachers had more influence on these 
students than the general social context. In a different context, Nikolov (1991 in Dörnyei 2001) carried a 
longitudinal study on Hungarian learners of English between 6 and 14. It was found that the most important 
motivating factors for all age groups were related to specific learning situation such as the learning context, the 
teacher, the tasks and the materials and that these factors had more influence on learners that integrative or 
instrumental motivations. 
2. Objectives of the research 
The aim of this study is to investigate the different motivational variables in the immediate learning context 
among the non-Muslim Malaysian learners of Arabic. The focus variables of the immediate learning context in 
WKLVVWXG\DUHWHDFKHU¶VSHUVRQDOLW\DQGWHDFKHU¶VPHWKRGRIWHDFKLQJ 
3. Research Methodology 
The study adopts a mix method approach where a set of questionnaire and semi-structured interviews were 
employed to obtain the data. The questionnaires were distributed to 207 respondents who are non-Muslim 
Malaysians learning Arabic as a compulsory subject at the Faculty of Law in UKM. In order to gain more 
insights, semi-structure interviews were conducted with 20 respondents. 
 
4. Data Analysis 
58   Ashinida Aladdin /  Procedia - Social and Behavioral Sciences  118 ( 2014 )  56 – 60 
For the purpose of this paper, the analysis of the learning context in which learning takes place was measured 
focusing only on two variables which has been categorized as teDFKHU¶VSHUVRQDOLW\LWHPVDQGWHDFKHU¶VVW\OH
and methods of learning (9 items). The tables below demonstrate the statistical description of the variables in 
summary. 
 
 Table 1. Analysis of the immediate OHDUQLQJFRQWH[W7HDFKHUV¶SHUVRQDOLW\ Summary of responses to items 1-10  
 
 
Table 1 describes 10 items (1-10) in measuring the learning context of Arabic language under the sub-theme 
RI WHDFKHU¶VSHUVRQDOLW\7KHRYHUDOOPHDQRI WKLV FDWHJRU\ LV YHU\KLJK0 6' ZKLFK VKRZV KLJK
degree of agreement among the respondents. The hiJKHVWVFRUHGZLWK0 LVLWHPDµ,DPNHHQWROHDUQ
EHFDXVHP\WHDFKHULVLQWHOOLJHQW¶7KHORZHVWVFRUHGZLWK0 LVLWHPDµ,DPNHHQWROHDUQEHFDXVHP\
WHDFKHULVQRWERULQJ¶2WKHULWHPVVFRUHGZHUHUDQJHGEHWZHHQ0 WR0 . 
 
 TablH$QDO\VLVRIWKHLPPHGLDWHOHDUQLQJFRQWH[W7HDFKHU¶VVW\OHDQGPHWKRGRIWHDFKLQJ Summary of responses to items 1-9 
 
Item N M RM* SD 
1.  In Arabic class, I like my teacher's style. 207 3.69 - 0.93 
2.  In Arabic class, the methods our teacher uses are boring.* 207 1.65 3.35 1.06 
3.  In Arabic class, my teacher's style helps me learn Arabic. 207 3.56 - 0.89 
4.  In Arabic class, my teacher does not motivate me in 
learningArabic.* 
207 1.50 3.50 1.06 
5. In Arabic class, my teacher is creative in his/her teaching. 207 3.64 - 0.92 
6. In Arabic class, my teacher uses audio visual in his/her teaching. 207 2.33 - 0.73 
7. In Arabic class, my teacher uses language lab in his/her teaching. 207 2.62 - 0.82 
8. In Arabic class, my teacher uses chalk and board in his/her teaching. 207 3.75 - 0.86 
9. In Arabic class, my teacher uses different kind of learning methods. 207 2.86 - 0.96 
Total 207 3.25 - 0.91 
 &URQEDFK¶V$OSKDĮ RILWHPV     
*The scores for these items were reversed. *RM indicates the reverse mean.  
 
Table 2 describes 9 items in measuring the immediate learning context of Arabic language under the 
sub-WKHPHRIWHDFKHU¶VVW\OHDQGPHWKRGRIWHDFKLQJ7KHRYHUDOOPHDQRIWKLVVXb-theme is M=3.25, SD= 0.91 
ZKLFKGHPRQVWUDWHV VOLJKWDJUHHPHQWDPRQJ WKH UHVSRQGHQWV7KHKLJKHVW VFRUHZLWK0  LV LWHPF µ,Q
$UDELFFODVVP\WHDFKHUXVHVFKDONDQGERDUGLQKLVKHUWHDFKLQJ¶7KHORZHVWVFRUHZLWK0 LVLWHPFµ,Q
Arabic cODVVP\WHDFKHUXVHVDXGLRYLVXDOLQKLVKHUWHDFKLQJ¶ 
Item N M 
4.23 
SD 
1.  I am keen to learn because my teacher is polite. 207 0.70 
2.  I am keen to learn because my teacher is cheerful. 207 4.15 0.79 
3.  I am keen to learn because my teacher is approachable. 207 4.18 0.75 
4.  I am keen to learn because my teacher is friendly. 207 4.24 0.66 
5.  I am keen to learn because my teacher is knowledgeable. 207 4.28 0.68 
6.  I am keen to learn because my teacher is good. 207 4.28 0.62 
7.  I am keen to learn because my teacher is intelligent. 207 4.43 0.71 
8.  I am keen to learn because my teacher is considerate. 207 4.19 0.71 
9.  I am keen to learn because my teacher is not boring. 207 3.96 0.93 
10. I am keen to learn because my teacher has a good command in Arabic. 207 4.24 0.73 
 
                                                                       Total  207 4.21 0.71 
CrRQEDFK¶V$OSKDĮ RILtems     
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5. Discussion 
The discussion below will focus on the roles of two contextual variables namely teachers¶ SHUVRQDOLW\ DQG
WHDFKHU¶VPHWKRGRIteaching that FDQH[HUWGLUHFWLQIOXHQFHRQODQJXDJHOHDUQHUV¶DWWLWXGHVDQGPRWLYDWLRQ.  
From the findings in both the questionnaire and semi-structured interview, the NMMLAs have a very high 
OHYHORISRVLWLYHDWWLWXGHWRZDUGWKHLUWHDFKHU¶VSHUVRQDOLW\7KHVWXGHQWV show their high keenness in learning the 
Arabic language because the teacher is intelligent. Thus, the intelligence factor is very important to motivate the 
students to learn the Arabic language. These findings are supported by other empirical studies conducted on 
similar ground (e.g. Wudthayagorn 2000;Inbar et al.2001;Ushioda 2003; Donitsa-Schmidt et al.2004).7HDFKHUV¶
personality components such as being cheerful, approachable, friendly, having knowledge and good command of 
the Arabic language, being considerate, good, polite and not boring, emerged as crucial factors when students 
were asked to evaluate the immediate Arabic language learning context. Dörnyei (2001  DUJXHV µ>W@KH
personal characteristics of teachers (e.g. level of motivation, warmth, empathy, etc.) determine the rapport 
between teachers and students and are largely responsible for the affiliative motive [...].¶ 
Hence, from the result of this study, it indicates that the role of the teachers is a multifaceted one. It seems that 
teachers need to possess certain qualities that will help in providing intrinsic motivation. Teachers can be 
influential in affecting students' motivation and attitudes and in creating a learning environment in which students 
can study a language more enjoyably and with less anxiety. Dörnyei (1994; 2001; 2005) and Williams and 
%XUGHQ  DVVHUW WKDW ODQJXDJH WHDFKHUV DUH WKH VLJQLILFDQW RWKHUZKR LVPRVW OLNHO\ WR LQIOXHQFH VWXGHQWV¶
motivation in various ways.   
In the Arabic language classroom, the stuGHQWVKDYHDPRGHUDWHSRVLWLYHDWWLWXGHWRZDUGWHDFKHU¶VVW\OHDQGWKH
PHWKRGXVHGLQWHDFKLQJ6XUSULVLQJO\HYHQWKRXJKWKHµFKDONDQGERDUG¶LVWKHKLJKHVWUDQNHGPHWKRGXVHGE\
the teachers, the NMMLAs found that the method used still helps and motivates them in learning Arabic. This 
PLJKWEHH[SODLQHGE\ WKH IDFW WKDW WKH100/$VKDYHD UHODWLYHO\KLJKSRVLWLYHDWWLWXGH WRZDUG WKH WHDFKHUV¶
FUHDWLYLW\ LQ WKHLU WHDFKLQJ+HQFH WKH FUHDWLYLW\ LQ WKH WHDFKLQJ FRPSOHPHQWHG WKH µFKDON DQG ERDUG¶PHWKRG
used.  Here are sample quotes which show the teachers creativity in their teaching: 
 
,0/ VWDWHV WKDW µIf the teacher sees us feel tired or bored in the class, he will tell us 
stories such as Arab history and its culture. This way of teaching can switch our mood and 
ZHEHFRPHPRUHLQWHUHVWHGWRFRQWLQXHOHDUQLQJWKHODQJXDJH¶ 
 
However, the NMMLAs expressed their concern that their teachers are lacking in their use of various kinds of 
teaching methods especially in using the audio/visual and language lab as expressed by the learner below: 
 
5CFCL4 mentionsthat µWKHWHDFKHUQHHGVWRXVHYDULRXVNLQGVRIWHDFKLQJPHWKRG0RVWRI
WKHWLPHWKHWHDFKHUXVHGWH[WERRNDQGKDUGO\XVHGDXGLRYLVXDO¶ 
 
From the quantitative data of this study, generally, the NMMLAs likH WKHLU WHDFKHUV¶ VW\OH RI WHDFKLQJ
moderately. However, it is like two sides of a coin. The results of the semi-structured interviews show some 
differences with the results of the quantitative part of the study in the questionnaire data with regards to the 
WHDFKHU¶VVW\OHDQGPHWKRGRIWHDFKLQJXVHGTo conclude, teacher¶s personality seems to play the most important 
role in shaping the culture of learning a foreign language and WHDFKHU¶VVW\OHDQGPHWKRGRIWHDFKLQJDUHDQRWKHU
important component in language instruction in Arabic classroom. 
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